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For years the researcher has been seeking to find Holutionn to those 
problems which involve the individual needs of children who have learning 
difficulties and have been searching for the right an~-3wers 'vv'hich concern 
effective teaching procedures. The individualized instructional program 
is one alternatiY8 that co~ld resolve some prob~em6 which are evident in 
today's educational system. 
With the increasine emphasis upon individualization of, instruction, it 
becomes feasi ble for a single facili ty to provicie for the u.tYr~icul 
learner as well as the more typical learner. It may well become a 
COBmon practice to have many special progrbms for all learners which 
are conoerned more with diagnosis and prescription based on educa­
tional attainments and potentials of individuals rather than on group 
attributes of physical or mental handicaps.l 
One of the most important links in the chain 0 f progreSG to'.\'c-trd a Y' 
individualized program is the teacher, and.·yet one finds very li.ttle 
research about the instructional role in any ph.ase of special education. 
Winschel states:tt ••• there does seem to be something lifeless and devoid of 
spirit about that preponderance of current research which daily breaks upon 
the educational scene only to wither for lack of translation into rractice."2 
Statement of the Problem 
We as educators believe that designin.g the curricul urn for tl~.p ir;.d.i vi ­
dual is one solution for each child with A learning problem but very little 
1 
"Mentally Retarded Children," Encyclopedia E)f l~t;catiorlal Research, ! 
1969, p.405. 
2James j'. Winschel, "Research Implications ," Education and Traininj5
.2.! Mentally Retarded, Volume V, (:F'ebruary, 1970), p.44. 
2 
has been accomplished to aid special educators in realistically attaining 
this goal. 
The purpose of this paper is to analyze t11€ teacher' 6 role in the 
programming of individualized instruction for tIle f:l'duc~tionall~' tarJ.di­
capped. Some problems the writer is concerned with are: 1) What compe­
tencies are vital to the special educatioIl teacher and n160 ho~r iLl!1nrt{l!:~ 
are teacher style and nexibility in regard to pupil r,chievement? 2) what 
diagnostic procedures will the teacher need to be familiar with in order 
to describe and remediate the learning problem? 
Justification of tlle Study 
A special education teacner is SiH:i:uI' tc tl:€: teacher in the regu­
1ar class because there are common characteristics and functions that are 
universal to all in the 'teaching profession. But there are certain com­
petencies that are very special to an individllalized IJrogram. Therefore, 
competency in the special educator re{luire~ 51 f~('i{tJ abili tj er:. kbr 11 E r..aly­
zing educational procedures. He needs an understanding of the exceptional 
child, a thorough knowledge of the curriculum r.r:d an a\4'areness of tIle 
parental problem. 3 As a teacher he needs great faith in God, in himself, 
and in all concerned wi th the learning problerns of sl;flci r~ 1 children. 
The present study will investigate ways of challehging children's 
learning needs by using the individualized approach togE»ther with tpacher 
competencies related to planni~~, implementing,and evaluating instruction 
for the educationally handicapped child. 
Defini tiona of Terms 
Individualized Instruction: The individualized teachint~ movemerlt if; U plef~ 
for more expertness t insight, and skill on the part of the 'Lclte}ler and for 
3Ignacy I. Goldberg, "Multidimensiona.l Poses of Special Education 




more time for individual guidance.
Competency: In a special educator, competency is manifested by special atili ­
ties in applying appropriate pedagogical procedures, understandinG the excep­
tional child, developing a functional curriculum '~.n!l ~liYi;I.g knowledge of the 
diagnostic and remedial procedures.5 
~ Service Trainipg: This includes faculty orientation with follow-up faculty 
meeting presentations by the special teacher; discussions and case conferences 
with the teachers, psychologists, and others involved \ri ~;}l 6p(-(~iul 
Summary 
According to Jordan "no one method of instruction t no one currj cuI '_Ufl 
and no one classroom can be expected to meet the net:~df3 of all children 
equally well.,,7 Consequently, the teacher who is programming for an indivi­
dualized learning program will become qui te involved wi th n,e\, rcsponaibili ­
ties which will be a challenge for the seventies. 
4Arthur I. Gates, "Teaching Reading" ~ Hesearch Says 12 the Teacher, 
Washington, D.C.: National Education Association, (February, 1968), p.24. 
5Ignacy I. Goldberg, "Multidimensional Poses of Special Education 
Teachers," Rehabilitation i!! Australia,., VI,(May, 1969) t p.4. 
6Robert E. Valett, Programming Learning Disabili~~, (Palo Alto, 
California: Fearon Publications, 1969), p.6l. 
7Laura Jordan, "Reading and the Young Mentally Retarded Child ," Mental 
Retardation, I, (February, 1963), pp. 26-27. 
CHAPTt~ II 
REVIEW OF LITERATURE 
Introduction 
This paper is a study of the teacher's role in programming individual­
ized instruction for the educationally handicapped. 'T~t:e present chapter will 
include teacher competency projects which are bei.ng rJromoted to aid school 
districts and institutions of learning in specifying desired competencies for 
teachers who are in training an-d in service. This chn,pter will also include 
studies concerning the planning and implementing of individualized instruc­
tion for the educ~tionally handicapped child. Lastly, the study will involve 
assessment and evaluati.on procedures t whiGl1 are extremelJ LeCeG~;.;-~r~ iL an 
individualized instructional program for slow le&rnert,. 
Competency: Its Definition 
Competency in a teacher makes I1er a.V;UI'e of n·~!<r.y frob2 ~ms and is an aid 
in deterrnining the proper outcome for the advancem,::-nt of her students. 
Competency in a special educator is manifested by special abili tief.~ in 
apPfying appropriate pedagogical procedures, understanding the exception­
al child, developing a functional c~rriculum and having knowledge of the 
diagnostic and remedial procedures. 
Theodore E. Andrews began the first report on teacher certification in 
the State of washington in August, 1970. His case study ttnd prcf:ress report 
on the revolutionary changes in teacher preparation is another step forward 
in the field of competence-based certification. 
In his manuscript New Directions in Certification /11'heodore i~. fu,:cl.rews 
relates the Washington ~roposals and th{~ strong trend toward the development 
lIgnacy I. Goldberg t "Multidimensional Roles of Special Education 
Teachers"t Rehabilitation in Australia, Y.!, (~taYt 1969), p.4. 
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of teacher educa~ion programs based on performance criteria. He states that 
"to a great extent the changing certification prtttern in Washington is a 
reoult of the efforts of Wendell C. Allen, assistant superintendent for 
teacher education and certification.,,2 
In the December, 1971 issue of Inside Educati rl.!!, published by the New 
iork State Education Department t the statement is made that teacher~"; should 
not be certified unti.l they demonstrate their competency l.n the cl.a8sroom.As 
a reaul t of this statement the State Education DepartmeliL ~)pon::-)ol··e:l. : ;..re: Vp 
pilot projects across the State to develo:p loc~lly bas~d teacher trc1"inirj.:; \':tnd 
certification. Under the department "new style of certification" the pilot 
school districts have formed policy boards or conoortia wjtt representatives 
of the district. The boards decide what evidence tL,ej" wil~ accept for demon-
Btratin~ teacher competency in the classroom and on wha: basis they will 
accept ne\r~ teacllera for c erti fi cat ion. 
The local projects are workinG to ide)lti::~J Chjf'C1.:i veE. fer tl.~..: ir"divi­
are twelve combina.tions of BC}loo1s t college~ t and repreu(),nt :ltiv,····s of both 
teacher and citizen groups in rluffalo, Hoche!Jter, \Jatertovn:, Oswego, Utica., 
Elmira, Westchester County, and Long Island areas. Each will be devoted to 
study a particular certification area. 
New York State will shC1~re infcrr.1Htiol~ en ccrrpetence-based teacher tr[l~. n­
ing programs with eight other nta" et:: t\.xlcJE·r . i·r.:"'f!.~:-:/~:~l' f.;200,Q()() project which 
7. 
was recently funded by the United States Office of Education. ~:. 
Another project concerning teacher competencies was brought into focus 
by the .florida State University. From their analysis of Teac}ler :~ducnti_oJ: 
Zrheodore E. Andrews, New Directions in Certification, published by 
Association of ~eacher EducatI;n, 1971, p.6~ 
3"Teacher Training is Changing," Inside ~;ducation, published by the 
New York State Education Department,(June, 1972,)p.4. 
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program documents, a catalog of Teacher~ Compett~ncies was printed and an 
index system for classifying teacher competencies was developed to aid school 
districts and institutions in specifying desired comre~encie6 for teach~r6 in 
training. The director of this study was Nonn.:Ul 1<. Doll. This doctUTlent 
is in the developmental stage and is currently <.tV;.l ~ =_able only on a controlled 
distribution basis. 
In view of the preceding studies it is evident thb: many educatorH are 
aware "that the many requirements for graduation, accreditation (~n{i cer:ifica­
tioD which have a time or clock base will not 8uffic~. Instead, accountabi:_­
ity as it affects the training institutions will, have to be in terms of demon­
4
atrated teacher competency'." 
Competency in Planning 
One of the greatest attributes a special educator should possesf: is the 
competency of planning for individualized instructi on. 'I'his aspect would 
include the selection of goals, aims, and objectives; choosing instructional 
strategies; developing materials and colln borc:1.t.ir.:; \"itt ct:.t-:rB In planr.inc 
instruction. 
Stahl and Anzalone describe this typE of planning thus: 
To truly individualize instruction we would probahly have to provide each 
child with a unique set of learning experience5. We might also find it 
necessary to provide each student with a unique set of teachers- teachers 
who are expert in recognizing arld deve}(il~.Ll') tht.:, r-\(lrtY facets of th.at 
learner's potential. Differentiating instruction is a reali8ti~ step 
toward the ideal of individualized instruction. You differenLiatp when 
you recognize and accept the different l.e~trning neeps w..i.thin the cIa.s8 
and modify your me-::'hods to meet some of tllose needs • ./ 
The Experimental Systems Research has be~:-~ establ iBhed to help teachers 
develop a program similar to the individualized inatructiona.l program. The 
4JOhn J. CO;k, "Accountability in Special Education." Focus.2!! !dxcer­
tional Children, III, (February, 1972), p.6. 
5Dona K. Stahl and Patricia Anzalone, Individualized Teaching in 




following outline structures a sequence of direct steps which a local system 
may pursue in developing a program for treating learnin~ disabilities. 
1.	 Establishment of a basic institutional structure for the review 
and guidance of innovative programs. 
2.	 Identific[1tion of major program issues and ren·~\A/al priori ties. 
3.	 Statement of the crucial problem in oper:lt :.onal terms. 
4.	 Design of a comprehensive operational systeM to effective-~y resolve 
the crucial institutional problem. 
5. Coordination of the innov··~tive progrrun. 
6. Establishment of consultative resources. 
7.	 Implementation of a functi onally realisticall.y ev.~·tlu~tion plar~. 
8.	 Detailed planning for institutionalization. 
9.	 lJrovisiog for "spin-off" research emerging from the basic operational 
program. 
A. case study exemplifying the direct sy~)tem approach to the problem 0: 
treating learning disabilities in a local school system is as follows: 
The Setting 
During the past decade retentions at the primary level increased from 
year to year until approximately fifteen per cent of the children in the enter­
ing class in 1966 had been retained by the end of the third grade. 1, was 
anticipated that the primary retention rates of later entering classes would 
rapidly climb beyond twenty per cent. 
Identification of ~ Basic Issue 
The district's organization provides for an innovative screenlni~ council 
whose function is to review and endorse key programs for institutional change. 
In 1967 this group identified the problem of rising retentions ~q ~ major 
programming issue. 
Definiti.on of ~ Key 6perational r>roblem 
It	 was the conclusion of innovator-researchers working together with 
6Edward Dillon, "Experimental Systems Hesearch: Challenp;e of the '10's 




the review council that the invention and implementa.tion of an intensively 
structured, developmentally-baaed extended re::ldiness pro~r'un at ~r1e 
primary level was the most inunediately effective and ul timately f3r-re()i~tling 
means of reducing the phenomena of school fail',lre. 
The broad goals or Guidelines for this innovative progra.m designated 
as PROJECT CHILD were twofold: 
1.	 To provide the academically vulnerable child \~i th a successful educa­
tion throuGh the continuous provision of instructional challenF.;es 
that would be in accordance with his level of development. 
2.	 To intensify the learning process of :he vulnerable child at the 
prim~ry level, insofar as possible, by est3blitihing a thorough 
readiness base before the introduction of academic skills. 
The primary level retention rate for children ent~ring the system in 
1967 was reduced to 4.7 per cent. Moreover, when retention does occur, it no 
longer implies a failure eXI)erience. Children art~ m;tintained at their proper 
instructional level with prospects of entering the mainstream at a later time. 
It has been reported that this approacl1 is being adapted successfully 
in several potentially exemplary operations in Delaware, including an inner 
city type setting, two rural systems, a hospital for the mentally retarded and 
a school for the orthopedically handicapped.? 
Costello and Martin express competency in teacher planning by stating on-
the-spot teaching is an indispensible tool for learning. A competent teacher 
is always conscious of the learning situation, and therefore must be ready to 
captivate her students for advancement in intellectual growth. 
In a case study which was carried out in conjunction with Yale Univer­
sity Costello describes an individualized learning experience. 
SETTIID 
To test some of our observations about individual attention a~d the place 
of activities and materials in individual teaching, we selected eight 
children whose general approach to learning was moderately-to-severely 
inhibited. 
9 
Identification of Problem 
One was to compare the classroom behavior of children who had individual 
sessions with the classroom behavior of children who did not have indi­
vidual sessions. Our secon~ purpose was to observe and study(through a 
one-way mirror) the children s responses to a selected sequence of mate­
rials and activities as they played and worked alone with a teacher. 
This took place over a two-week period, eight thirty-minute play 
sessions. 
Conclusions 
Although the se?sions lasted only two weeks there werE~positive changes 
in the children 5 behavior. All the childr~n seemed more open, more 
trustful and more willing to try new things. 
Costello also expresses very well the necessity of individualized 
planning for the handicapped when he describes the followi~g: 
For the teacher, the individualized teaching experience increases her 
understanding of teaching and learning. It is easier to notice differ­
ences in children and to gain insight about them in a private situation 
that has well-defined properties. A child's strengths and problem areas 
become apparent when a teacher is alone with him, Subtle behavioral 
cues that woul~ be lost in a classroom a.re eflsily percei ved in a one-to­
one situation. 
Therefore an individualized program is developed according to the needs 
of each individual student, whether he be in a special class, open classroom, 
self-contained classroom, or non-gr<tded prograrn. 
Individualization, which is a basic instructional approach, may be used 
successfully in every organizational pattern but is more easily intro­
duced when differentiated stafr patterns(teachers, assistants, para­
professionals, student-teachers, parents, older siedents, resource 
persons, etc.) and extensive media are available. 
When individualizing through multi-media the role of the teacher will 
alter from that of "transmitter of knowledges" to: (a) diagnostician of 
individuals, (b) prescriber of curriculum and (c) guide in the learning 
11 
process. 
8Joan Costello and Jacqueline Martin, "One Teacher-One Child:Learning 
Together," !h! Elementary School Journal, LXXIII, (November, 1972), p.75. 
9Ibid., p.77. 
lORita Dunn and Kenneth Dunn, Practic~ Approaches to Individualizing 




A very integral part of any instructional program is the division of 
in-service training for the educational advancement of its teachers. liarvey 
Stevens has voiced his opinion on this subject: uIn order to develop and 
conduct an effective, efficient, and economical in-service training 
· t . t t t· . 1 .. 1,12program, 1 18 necessary 0 secure compe en 1nstructlon~i~ personne~. 
According to 1v1ildred ;':>tevens of London College, present train.l.ng 
programs aim to introduce an enlightened ~ttitlU;·" toward a developm~ntal 
approach to child-centered education. They aim to encourage positive atti ­
tudes toward the provision of materials and equipme~t, to enable students 
investigate a wide variety of activities, they emphasize a continuing need 
for careful observation and recording of each child's behavior, demonstrate 
the need for close teacher-home cooperation and develop fl~xible, creative, 
spontaneous students.13 
In a more recent study, Michael Langenbach, University of State of 
Oklahoma, concluded that in-service programs develop more positive atti ­
tudes among teachers. The purpose of the study W:1D twofold: (1) to ,';on­
struct an instrument that discriminated between teachers with positive and 
" negative attitudes toward curriculum use and planning; and (2) to determine 
if teachers in an in-service situat~on with curriculum planning experience 
have more positive attitudes toward curriculum use :U1d planning than those 
teachers in service without such experience. 
The conclusion drawn frQl11 the first part of the study was tllat. 
teachers could be differentiated on the basis of their attitudes toward 
curriculum use and planning by means of the Curriculum. I\ttitude Inventory. 
12Harvey 'A. Stevens, "The Administrator Looks at In-service 'i'raining,1I 
Mental Retardation, I, (February, 1963), p.14. 
13Mildred Stevens, "Past, Present, and Future Developnents in the 
Training of Teachers of the M R-rrransfer or Transformation?" Guidelines 








In the second phase all but two of the null hypotheses were a:cepted at the 
.05 level, indicating a significant difference in attitude toward curriculum 
use and in planning between teachers who participated in curriculum planning 
lIt
during in-service programs and those who did not. 
Implementing Individualized Instrurtl~n 
The strategies used for implementing instruction for the educRtir)nally 
handicaTJped should vary according to the modali ties of letlrni :lfs. 
Norma Boekel in writing about the teacher's influence on the mentally 
retarded says: 
Teachers' expectations should be translated into behqvior th~t will 
result in maximum pupil growth. ~he most successful teachers possess 
an optimistic outlook, and ha~e confidence in themselves and in their 
students. 'reacher strategiet> that promote self-concept and educ J.tional 
growth include: rewarding attempts at self-expression, considering the 
appropriateness of the activities, pla~~ing activities that will innure 
success, and exposing pupils to humor. 
Research is opening many new avenues for learning in regard to indivi­
dualized instruction for the handicapped. It is up to the modern educator 
to seek new ways for implementing these strategies and developing them for 
successful remediation of learning problems. 
According to Engelman a great deal of research eVldence, gathered over 
the past two decades, has cast serious doubt on th~ traditional view of the 
slow learner. Experimental programs h::lve demonstr~1ted tbat the I can be 
changed and that the achievemnnt of slow learning children can be substan­
tially increased. Observers have noted th'J.t a large proportion 0: the slow 
learners and school failures come from home environments in which little is 
taught. However, little has been done to help the slow-lear:n.ing child 
14Michael Langenbach t "Development 0:' an Instrument to Measure Teachers' 
Attitudes toward Curriculum Use and Planning," The Journal of Lducational 
Research, LXVI, (September, 1972), pp. 35-38. 
l5Norma Boekel t "The Influence of Teacher Expectations on the Perfor­
mance c-"t the Educable Mentally Retarded: A reacher' B Point of View," Focus 




16catch up instead of merely becoming a happy slow-learner. 
Choosing instructional strategies is a prime factor in special education. 
Stahl states: "How will we plan an instructional program which will accommodate 
the differences we find among the students in our Clclf3srooms? .L\.S educators we 
must feel an obligation to provide the best }J0,:)bi ;lp learning opportuni ties 
for each child.,,17 
In a communique printed by the Buffalo Dioces:~ln ~~c!-1oo1 Department t this 
researcher found the following infonnation which answers 0tn.hl' S cluestions: 
Ph).losophy ~ Advantages of Individualized Instructlon 
1.	 A child learns best at his or her abili ty level where work is c!lallen­
ging but not frustrating. 
a.	 No child should be called upon to learn th'lt which is be~'ond his 
capabilities. 
b.	 No child should be delayed when he or she is rea:iy for more mature 
material. 
2.	 Each child is different and has his or her own r~te and pattern of 
physical t mental t social, and emotional growth. l'hAse di fferences once 
recognized should be translated into the ,:>rp;qni :~at "'-on of the school. 
3.	 A feeling of success is essential to motivate further growth. ~f this 
begins at the primary level, it helps to develop in a child a wholesome 
atti tude towards.:,his or her entire school li fee 
4.	 Each child is given the opportunity for movin~ ahead as an individ~ijl 
through the Primary l)rogram without repeating or omittinr: A~\Y parLe d 
l'huB, we arrive at a characteristic whictl i~-) similar to both the special 
educator and the teacher of norm.al children. ~he competency to discern each 
student as an individual :tnd to implement teaching techniques in order to 
promote learning progress in all children, whether gifted or handicapped. 
In the realm of special education there are many new procedures which 
could aid the teacher in programming individualized instruction. .i~n order to 
16Siegfried Bnglemann, Preventing Failure in ~ Primary Grades, (New 
York: Simon and Schuster t 1969), p,.l. 
l7Dona Stahl and Patricia Anzalone, "The }~ffective Teacher and. Individu­
alized Instruction," Individualized 'reaching in Elementar School,(New York: 
Parker Publishing Company, 1970). p. 18. 




reach the individual learner's potential, competency of awareness of these 
e·duc;ttional programs is a great asset for both the teacher and the pupil. 
One recent progr(~ is Barsch's ~hysiologic Curriculum, better known as 
Movigenics. 'rhis is the study of the origin ani developnent of those move­
ment patterns leading to learning efficiency. .wieht mcljor constructs form 
the core of the theory and throu~h a planned progr<w of activity, a child 
with a problem in learning receives an opportunity to explore and experience 
himself in space and is helped to integrate his experiences into a progres­
sively more complex relationship.19 
One of the few existing studies done by Painter in 1963 utilized this 
curriculum with twenty normal kindergarten children who repre~ented the lower 
fifty per cent of a class of forty on the basis of Goodenough menta~ age. The 
ten experimental children were given twenty-one half-hour sessions over_~ a 
period of seven weeks while the ten control childr~n received no special 
training. Significant differences which favored the experimental group were 
reported in various sensory-motor skills and in lineuistic behavior. "Otle 
suspects that a movigenics approach might work well with some children and not 
20 
at all ,*,1th others, depending on tlle cause of their inept school performance." 
Among the many types of educational curriculum for tile slow le'lorners, 
the ~ontinuous Progress Program seems to be very promisin~ for teachers of the 
seventies. The program paves the way for organizing classes in school without 
using grade or age designations. ~/i thin any room c;1ildren of various ageG 
participate in a group that offers intellectual cha~lenge for both the educa­
tionally handicapped and the gifted. A child may be moved from on~ group to 
another at any time th;t' .. he is considered to be re~dy. He is never passes or 
19James J. Me earthy and Joan :r'. McCilrthy, Learning Disabilities, 




· 1 d b f d · 1 . 1 21f a1 e ut moves orwar cont~nuOU8 y at his optlma rate. 
In several schools in the Buffalo area, the Continuous Porgress rrogram 
(CP}) is being used but it is still in the experiment 1.1 staGf-~s. fffrhe basic 
Philosophy of the ~ontinuOU5 Progress Program is to be~ter adjust the curri ­
culum and teaching of the fundamental skills of l;·arninj.: to thf~ varying 
degree of growth and developnent of children.,,22 
According to their philosophy the CPP was estab .... lshed to help teachers 
to identify, to teach, to evaluate and to keep careful. records of individual 
differences of learning, develoJlZlent, and achievement. 
Progress for all children is recognized and pupils move ahead continu­
ously with no critical times associated with p,~ssing and faili.ng and no 
repeating or skipping of what may be learned. ~his plan provides for a 
large block of time in whicO children will progress by levels of learn­
ing at their own rate withou~3any predetermined time limit for the 
completion of anyone -l.evel. 
i1.1though sufficient research has not been estab~it>hed in regard to the 
success of C P P, it is a prospective challenge for the teacher who is trying 
to meet the individual needs of slow learners. ~'lch child works at his own 
pace in a level and with materials especially planned to meet his particul~ir 
needs. As he becomes successful in the skillG outlined :-01" his level, he 
progresses to the next level. Movement from level to level or from class 
to class may take place at any time. Such chanl;e is determined by the 
classroom teacher and the coordinator. ~n individual flexible learning time 
is thus provided for each child. 
Stolurow has recommended a specific device which could aid the compe­
tent special educatiJon teacher in implementing t'1e Continuous t-'rogress 
~rogram, or any other modern individualized prOi~ram. 'l'his device is a 
21Coordinating Rellding Instruction, edited by Helen M. Hobinson, 
(Illinois: Scott, Foresman and Company t 1971), p.;-~05. 
22Continuous Progress Education, edited by Board of Lducation, 
Buffalo, New York, 1970, p.4. 
23Ibid., p. 4. 
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teaching machine which interacts directly with an individual learner in a 
programmed and reproducible manner. This prograJn consists of a set of 
materials that is organized so as to build one step of mastery at d time 
24
in an integrated and deliberate manner. 
Time becomes a problem in many classroom situationa, therefore, the 
teaching machin!-~ could serve as an aiiie and "will si:nply lead to a rede­
rini tiO:i t)f some of the .. teacher' s tasks and in doint: so will make the job 
less clerical and less routine.,,25 
~pecial education is knowing the entire child then teachin;l: him. .' 't 
is teachine the child subject matter rather tnan teaching subject 
matter to the child. It is tailoring good gener~l education to 
fit the needs and capacities of the child. It is talkine to the 
child rather than about him with every curious or interested indivi­
dual or agency. It is not merely a knowledge of mental hygiene, 
abnonnal or clinical paychol"'ogy, teats and measur~merlt,-~t screening, 
counseling and guidance. It is good stimulative teuching based on 
individu~~ differences and a knowledge and nppreci~tion of all these 
thines. ftC 
24Lawrence M. Stolurow t "Automation in 3pecial Education" New 
Directions in SEecial Education, edi ted by HeGin'lld L. Jones(Boston: 
Allyn and Bacon, Inc., 1970) p.7, 10. 
25Ibid., p.9. 
2~elen E. Robinson. "Some Basic Needs for the Education of Teachers 
and Personnel for Special Education," Special ~ducation for ~ Exce£ti.on.~~.t 
Volume It p.2?5. 
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Assessment and Evaluation 
One of the major recollllllendations of Sub Task f~orce II of th~ Prssiden­
tial Panel on l~ntal Retardation was the establishment of comprehensive 
instructional material centers in various regions of the count~v, in ord~r 
to aid the special education teachers in their evaluation and selection of 
instructional materials. 
Such a center was established at the University of Wisconsin in June 
1964. "The Special Education Instructional Materials Center not only 
collecte and loans Special Education materials but it att~mpt8 to evaluate 
such materials. n21 
Through this center one may search and fi.nd tl1e answer to many of th~ 
question concerning the evaluation of special educaticn materials. "Thi~ 
new service facility will assist the ~amic, enterprising, special clase 
teacher in developing 8 creative curriculum for the retarded children in 
28
her charge." 
The Center develops field test instruments; they have conducted field 
research studies; they write and disseminate position papers, and they 
develop a checklist or specific behavioral objectives, against which the 
t~achers rate materials. They have often found that material_ receiving 
poor ratings ~ be used successfully ~ some teachers while material. 
receiving good ratings could be unsuccessful in many cases. The time or 
the d~ or the weather may play some role in the success or the failure of 
a material and that success with materials varies according to the ability 
of the teacher to use them creatively. "Criteria for the sel~ctil;n of 
curricular content should be based on an und~r8tand.ing of the retarded, 
21
James McCarthy,"The Special Educaticn Instructional Materials 
Center," The Winnower, University of Wisconsin,196S,p.4 
28 John W.Melcher,WWiscons1n's Reaction to the President's Panel on 






.... ded th gh h fi d1 db· 29,roy~ rou researc n ngs an 0 servat10n." . 
The range of individual differences, the core curriculum and the finan­
eial status of each schoo'_ will have an influ~ncA en th~ Avaluation of the~e 
materials. Together with these aspects, thA teacher is tho bf1f.t crit~ria 
for choosing materials because or individual differences. 
The teacher needs to create, modify, and revise materials to meet the 
needs of his own classroom. Through the Instructional Center, he will be 
encouraged in his own research undertakings. The eesence of special educa­
tion is the matching of educational materials to the learning characteris­
tics of the child. 
v!hich materials are most efficient and effective? l\Thich materials are 
consistent with the educational goals and the objectives of the mentally 
retarded? To angwer these questions,all special educators need to respond 
and aid researchers in their work toward improvin~ the instructional mater­
ials for special classes. 30 
Another phase of evaluation is the knowlAdge of a vartety of tests. 
&Carthy states in New Directions in SieCial F".ducatton: 
The individual omnibus type test ike the Binet and WAchsler Scale has 
been and is now being used extensively in the assessment of genAral 
intellectual levels of children. But psychologists have become increa­
singly dissatisfied w1)~ the use of the general intelligence test as a 
diagnostic instrument. 
These intelligence tests tend to classify and label a pupil rather 
than to diagnose. "Unless the examiner can assess a child in a way that 
29
Robert L.Erdman, "Educable Retarded Children in Elementary
 
Schools" A.C.S. Publication, 1961,p.J7
 
30
James McCarthy. "The Teacher as a Researcher," The Winnower,
 
University of Wisconsin,September,1966, p.19.
 
31SaJlUel A.Kirk and James McCarthy."The Illinois Test of Psycho-
linguistic Abilities-An Approach to Differential Diagnosis,"New Directions 




leads to specific treatment or remediation, the assessment cannot be consi­
· ,,32dered	 a eliagnos1s. 
After many years of research to find such a tool of assessmAnt, Kirk 
and l-icCarthy have constructed the Ilj inois 'fest of P~;Jcholinguistic A.bili ­
ties which could be very beneficial to speci~l t~acher5. rhis test ~as 
created fDr the purpose of diagnosis and remediation. It measures differ­
ent linguistic abilities, and yields functional di~·~crppancies which could 
be an asset for those teachers who are seeking solutions for individual 
learning problema. 
The test is presented as a diagnostic instrument which leads to clues 
for remediation or defici ts in various pi)ycholin~uistic f1lnctions 
found particularly among cere:35a1 palsied, bra.in-damav;ed and some 
emotionally disturbed children. 
In Rice's and Doughtie's comparative study of the I and tae ITP,~ 
they verify the conclusion that the ITPA is an educationally diagnostic 
instrument. The case study depicts a typical c~ild Aha is slow, quiet, 
shy t fearful and having an I'~ of 69 according to the ~tanford Binet .scale. 
The ITPA upon being administered revealed :{ lrtnguage quotient of 98. 
"While not a precise transformation, the sicnificance of a 29 point differ­
4ential cannot be dismiased.,,3
Three major contributions were drawn up: (1) It h<;l.s tended to CclSt 
doubt upon the empirical validity of measured intelligence; (2) ~'rv:~ 11'Pii 
has pointed up the vulnerability of the measured intelligence ~·iuoti~nt. 
(3)	 It is a diagnostic device. 
The report concluded with the comment that the child was by no means 
32Ibid., p. 103. 
33Ibid., p. 121 
34James A. Rice and Eugene B. Doughtie. "I'~ and the I'l'PA:Classifica­
tion versus Diagnosis ttt Journal.2.f Learning I)isabili tif's, II I 




mentally retarded and that he should be retestc<l before the school year has 
tenninated. Four months after this statement \lIas declared, the child was 
retested on the Stanford-Binet Scale and W't.S found to have an I\.~ of 98. 35 
From these studies it is evident that ev~luation and assessment play 
a major role in the individualized program for t!l~ educationally :1andicapped 
children. 
At the C S G Convention in 1967 Kliehhan m~de the following statement 
in regard to diagnosis and evalu~tion: 
Evaluation does not cease when the diagnosit3 is reached and remediation 
is begun. Evaluation must be on an on-going part of the entire reme­
dial process. The competent diagnostic teacher will be alert to read 
the behavioral symptoms and will be suffi~iently flexible to alter her 
course of action as time and conditj ons dictate. l\lleans, rtlAthods, and 
mat€rials3~ill be made to serve her one objective --- namely, pupil 
progress. 
SUMMARY 
In this Chapter related research was examined with emphasis on compe­
tency in planning, implementin~ and diagnosing individualized instruction. 
4'rhe w}."'i ter stressed the Continuous l~lrogress 1ror;ram a3 an individualized 
approacll to teaching and the ItrPA as a diagnostic tool for those who have 
learning problems. The final emphasis was the import:ince of evaluation in 
the individualized instructional program. 
35Ibid., p.51. 
36Sister Joanne Marie Kliebhan. "Evaluat ion: ji Diagnostic-Remedial 
Approach." 1967 9f£ Selected Convention ~a;1ers, p.9. 
CHAPTER III 
SUMMAi{Y AND CONCL{JSIUr~~: 
Purpose 
:'he purpose of this paper is to analyze the role of ttle teacher in the 
programming of individualized instruction for the educ.3tionall~T h9.nrlicapped. 
30me problems the writer was concerned with were: (1) Jhat compet~ncies are 
vital to the special education teacher, and also how important are teacher 
style and flexibility in regard to pupil achi~vement? (2) v/hat diagnostic 
procedures will the teacher n~~d to be familiar with in order to describe 
and remediate the learning problems? 
Implications 
The conclusions of this study has made the researcher more aware of the 
many new techniques which are offered in the speciHJ. education field of the 
seventies. Competency is a modern term which appears in many selections 
about tea.cher preparation and certification. In order to investi~ate the 
real meaning of competency the writer has narrowed her findin~s to planning, 
implementing and evaluating. One conclusion about competpncy brought this 
possibility to the mind of the writer: Will the Gompetent-Based certifica­
tion curtail the profession of special education teachers? 
Many studies have been made on the qualification.~ and prepa.ra.tion of 
teachers and much good has come from the analysis of these reports but much 
more remains to be done. 
From the research done on individualized teaching, a very promisine 
implication is the fact that many in the field of special education are 




individual needs as they appear in the learning process. Te~chers who are 
aware of this need must in turn be flexible in order to meet the innovations 
in curriculum planning and to use the wealth of media available to educators. 
In regard to assessment and evaluation, thA researcher reali 0 ed thut 
there are many excellent diagnostic tools which ar·- :tvailable to snecial 
education teachers but the fact remains they arf~ not beinG udt-~d to full ad­
vantage. Perhaps the reasons are valid, or perhaps it is a lack of knowledge 
of the ITPA and other similar tests. ':';';ve!l though limi t(~d to certain avenues 
of learning, the I(rPA is not well-known in many of t~e educational circles 
and in school districts. This writer would like to see mRny more teachers 
become involved with this diagnostic tool which'has revealed many specific 
disabili ties in students wi th iearning problems and ha[~ paved tl£ way for 
remediation and success. Therefore, educators who are aware of its effec­
tiveness should encourage other educators to use the I(I'PA when as.-,essing 
and diagnosing individual learning problems. 
Suggestions for Further Study 
This study was involved with the teacher'R role in an individua.lized 
program. Bome suggestions for further study are: 
1.	 A comparison of the Continuous ProgreRs .Program with the 
traditional structured classroom in reference to individual­
ized teaching. 
2.	 A study to investigate how m'my sp(~cial educati.on teachers 
are aware of the ITPA. 
3.	 A comparison of Competency-Based Certification Teachers 
with those who are not certified. 
Concluding Remarks 
This study has been done in order that this writer might become more 
familiar with individualized instructional techniques, and research concern­
ing the teacher's role. Only by many repeated efforts on the part of the 
teacher, will the educationally handicapped grow and develop to their 
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